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1.  Introduction 
 
 Japanese Engl ish teachers  can consider  a  new English class-one in  
which teachers  think different ly  about Engl ish as  a  subject .  This  new 
thinking should lead to  new teaching and new outcomes in  the  c lassroom.  
Those new outcomes wil l  show themselves  as  s tudents  who are  more  
communicat ive in  Engl ish.  
 

2.  Classroom Goals  
 

The ul t imate  goal  of  an English classroom is  to  develop 
communicat ion in  Engl ish.  Short  range goals  consis t  of  planning fun and 
interest ing lessons and making s tudents  feel  comfortable  using Engl ish.  
 

3 .  Comparing First  Language Learning to the Current  Style  of  
Teaching English in the Japanese Classroom 

 
When chi ldren learn their  f i rs t  language,  they have a  great  deal  of  

exposure  to  that  language.  But ,  in  Japan,  and in  the  Japanese c lassroom, 
there  is  l imited exposure  to  Engl ish.  Teachers  can provide s tudents  with 
more Engl ish exposure in  the classroom. 

Children learning their  f i rs t  language learn through conversat ion,  
but  in  Japanese schools ,  s tudents  are  taught  mainly through the grammar-
translat ion method.  Teachers  can choose act ivi t ies  that  provide s tudents  
with opportuni t ies  to  communicate  in  real  conversat ions in  the classroom.  

Chi ldren did not  learn their  f i rs t  language in  a  set  order.  Teachers  
in  Japan use a  set  curr iculum to teach Engl ish.  Of course,  teachers  need a  
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they gradual ly  learn to  play harder  songs.  And while  they have to  s tudy 
some theory to  learn to  play the piano,  they have to  actual ly  use the piano 
to  pract ice  and improve.  This  is  a lso t rue of learning Engl ish.  I t  i s  
important  for  s tudents  to  s tudy Engl ish,  but  they also must  use their  
Engl ish to  pract ice  and improve.  Teachers  can teach Engl ish as  a  l iving 
language-something to  use and pract ice .  

The four  areas  of  Engl ish,  l is tening,  speaking,  reading,  and wri t ing,  
can be thought  of  as  the ingredients  of  a  cake.  Each individual  ingredient  
comes together  to  make a  del ic ious cake.  The four  areas  of  Engl ish work 
together  when people  communicate .  Teachers  can plan act ivi t ies  that  
br ing these areas  together.  
 

5.  New Teaching:  Providing Motivation 
 
 There are  many things teachers  can do in  the classroom to provide  
motivat ion for  their  s tudents .  Teachers  can give their  s tudents  a  smal l  

reward,  such as  a  smal l  s t icker,  when their  
s tudents  complete  their  homework.  
Homework does not  have to  be graded.  
Students  can receive credi t  for  complet ing 
their  homework,  whether  accurate  or  not .  As  
long as  the s tudents  have shown effor t ,  then 
they can be given credi t  for  homework.  
Students  can have an Engl ish homework 
folder  to  t ransport  their  homework to  and 
from school .  Students’ s t ickers  can be 
placed on the folder.  Seeing the st icker  
col lect ion grow wil l  remind s tudents  that  
they are  doing a  good job in  Engl ish class .  
  

 Teachers can play classroom games where s tudents  must  speak 
Engl ish to  win.  In  this  board game,  Smiles  and Clovers ,  shown here,  i f  
s tudents  land on a  smile ,  they must  say 
something about  themselves .  I f  they land of  
a  c lover,  they must  ask their  par tner  a  
quest ion.  This  can also be adapted for  
s tudents  who are  a t  the  s ingle  word level .  
Students  can name a  picture  when they land 
on a  smile .   When they land on a  c lover  they 
can point  to  a  picture  and ask,  “What’s  
this?” In games l ike this ,  i t  i s  recommended 

Figure  1 .  ESL homework  
fo lder  

F igure  2 .  Smi les  and  
C lovers  game 

curr iculum, but  f lexibi l i ty  can be planned into  the lessons so teachers  can 
use t ime for  conversat ion that  is  s tudent  directed.  Flexibi l i ty  in  the  
curr iculum al lows teachers  to  revis i t  concepts  taught  when they ar ise  in 
natural  conversat ion.   

Chi ldren learned their  f i rs t  language l i t t le  by l i t t le ,  and they 
experimented with their  new language.  Many Japanese s tudents  want  to  
speak Engl ish perfect ly  r ight  away.  This  can lead to  f rustrat ion.  Teachers  
can help their  s tudents  through feel ings  of  f rustrat ion and can teach in  a  
s tep-by-step fashion so s tudents  can experiment  with their  Engl ish in  
gradual  levels  of  diff icul ty.  Teachers  can t ry  to  mimic  f i rs t  language 
learning as  much as  possible  because when chi ldren learn their  f i rs t  
language,  they learn to  communicate .  
 

4 .  New Thinking 
 

Teachers  can think of  their  role  in  the  c lassroom as  a  coach.  A 
coach guides,  encourages,  and supports  his /her  team members .  This  new 
thinking t ranslates  into  new teaching.  I f teachers  think of  their  role  as  a  
coach,  then they can do the fol lowing:   

  have a  warm and fr iendly a t t i tude 
  create  a  re laxing atmosphere in  the classroom 
  have a  sense of  humor 
  remind s tudents  i t  takes  t ime to  learn a  language.  

 When their  s tudents  a t tempt  to speak Engl ish or  even repeat  af ter  
the teacher,  teachers  can encourage their  s tudents  by saying,  “Good job!”  
or  “Good English!” Using these phrases  wil l  help s tudents  to  re lax and le t  
them know that  any at tempt  at  speaking Engl ish is  encouraged.  This  is  
very important ,  especial ly  in  very beginning s tages  of  learning Engl ish.  
 Teachers  can encourage their  s tudents  to  use the phrases  “I  don’t  
know” or  “I  don’t  remember” in  conversat ion.  This  is  something that  
teachers  might  not  want  their  s tudents  to  say in  a  c lass  such as  Math or  
Science,  but  in  an Engl ish class  dur ing a  conversat ion,  i t  i s  perfect ly  
acceptable .  In  fact ,  learning to  say those phrases  helps  s tudents  to  
become more communicat ive.  People  of ten use these phrases  in  general  
conversat ion.  For  example,  the Engl ish teacher  might  ask his /her  s tudents  
about  what  they did over  the weekend.  Students  might  respond by saying 
“I  went  shopping” or  “I  watched TV.” Some s tudents  may have forgot ten 
what  they did.  Those s tudents  can respond with “I  don’t  remember.”   

Teachers  can think of  Engl ish as  a  performance subject .  Learning a  
language can be compared to  learning to  playing the piano.  When people  
learn to  play the piano,  they f i rs t  learn easy songs.  After  much pract ice ,  
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they gradual ly  learn to  play harder  songs.  And while  they have to  s tudy 
some theory to  learn to  play the piano,  they have to  actual ly  use the piano 
to  pract ice  and improve.  This  is  a lso t rue of learning Engl ish.  I t  i s  
important  for  s tudents  to  s tudy Engl ish,  but  they also must  use their  
Engl ish to  pract ice  and improve.  Teachers  can teach Engl ish as  a  l iving 
language-something to  use and pract ice .  

The four  areas  of  Engl ish,  l is tening,  speaking,  reading,  and wri t ing,  
can be thought  of  as  the ingredients  of  a  cake.  Each individual  ingredient  
comes together  to  make a  del ic ious cake.  The four  areas  of  Engl ish work 
together  when people  communicate .  Teachers  can plan act ivi t ies  that  
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5.  New Teaching:  Providing Motivation 
 
 There are  many things teachers  can do in  the classroom to provide  
motivat ion for  their  s tudents .  Teachers  can give their  s tudents  a  smal l  

reward,  such as  a  smal l  s t icker,  when their  
s tudents  complete  their  homework.  
Homework does not  have to  be graded.  
Students  can receive credi t  for  complet ing 
their  homework,  whether  accurate  or  not .  As  
long as  the s tudents  have shown effor t ,  then 
they can be given credi t  for  homework.  
Students  can have an Engl ish homework 
folder  to  t ransport  their  homework to  and 
from school .  Students’ s t ickers  can be 
placed on the folder.  Seeing the st icker  
col lect ion grow wil l  remind s tudents  that  
they are  doing a  good job in  Engl ish class .  
  

 Teachers can play classroom games where s tudents  must  speak 
Engl ish to  win.  In  this  board game,  Smiles  and Clovers ,  shown here,  i f  
s tudents  land on a  smile ,  they must  say 
something about  themselves .  I f  they land of  
a  c lover,  they must  ask their  par tner  a  
quest ion.  This  can also be adapted for  
s tudents  who are  a t  the  s ingle  word level .  
Students  can name a  picture  when they land 
on a  smile .   When they land on a  c lover  they 
can point  to  a  picture  and ask,  “What’s  
this?” In games l ike this ,  i t  i s  recommended 
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 Some classes ,  such as  Science and Social  Studies ,  can be taught .  
Teachers  can create  a  display of  books and i tems labeled in  Engl ish.   
 During a  lesson,  teachers  can point  something out  in c lass  without  
spending too much t ime teaching the concept  and can then “move on” 
(cont inue on with the lesson) .  For  example,  in  one Engl ish class ,  s tudents  
had to  descr ibe frui t  using two adject ives-color  and shape.  One student  
wanted to  use  three adject ives-color,  shape,  and s ize .  While  this  was not  
par t  of  the lesson,  the teacher  took a  few minutes  to explain how to use  
the word “and” in  a  ser ies .  After  explaining the concept ,  the  s tudent  
repeated af ter  the teacher,  and then the teacher  cont inued on with the 
or iginal  goal  of  the lesson.  

 
7.  New Teaching:  Replacing Isolated Dri l ls  with Meaningful  Context  

 
 There are  many things teachers  can do to  provide Engl ish lessons in  
a  meaningful  context .  Songs can help to  develop vocabulary,  learn 
sentence st ructure ,  and learn the rhythm of  Engl ish.  They can also be 
used to  develop phonics  (sound-symbol correspondence)  ski l ls .  Teachers  
can give a  copy of  a  song to  each s tudent  and have the s tudents  s ing i t  a t  
every Engl ish class .  Once s tudents  know the song fair ly  wel l ,  teachers  
can ask s tudents  to  point  to words.  Teachers can also point  out  var ious  
sounds of  le t ters  in  words in  the song.  
 One teacher  taught  vocabulary through meaningful  context  in  a  
s tep-by-step approach.  Firs t ,  the  teacher  taught  the  s tudents  the  
vocabulary needed to  descr ibe  animals .  Then,  the  students  chose an 
animal .  Next ,  the  s tudents  chose the vocabulary needed to  descr ibe their  
animal .  They completed worksheet  #1.  Students  took that  information and 
f i l led in  the blanks of  the s tory on worksheet  #2.  Final ly,  they copied the 
s tory onto paper,  as  in  worksheet  #3.  

  Worksheet  #1                Worksheet  #2               Worksheet  #3  
  
 
 

Figure  5 .  Example  workshee t s  

that  teachers  pract ice  the  language needed for  the game before  playing.  In  
very large classrooms,  teachers  can make enough copies  of  the game so 
s tudents  can play in  groups of  two to  four  s tudents .  

Teachers  can also give s tudents  grades for  par t ic ipat ion.  I f  s tudents  
answer a  quest ion or  offer  an opinion,  teachers  can give s tudents  an A in 
class  par t ic ipat ion for  the day,  even i f  the s tudents’ Engl ish was not  
accurate .  The emphasis  here  is  on par t ic ipat ion and communicat ion,  not  
accurate  Engl ish.  As s tudents  become more competent  in  Engl ish,  the  
cr i ter ia  to  earn an A can change to  chal lenge the s tudents  while  s t i l l  
encouraging them to speak Engl ish.  
 

6.  New Teaching:  Providing for Plenty of  Exposure 
 

 There are  many things teachers  can 
do to  provide more exposure to  Engl ish in  
the classroom.  Teachers  can label  
everything in  the  c lassroom. This  includes  
things l ike the power cord,  the window, 
and the cei l ing,  so words can be seen al l  
over  the  c lassroom. Teachers  can be 
creat ive.  One teacher  had a  cup for  sharp 
penci ls  and a  cup for  dul l  penci ls .  She 
labeled the cups “sharp” and “dul l .”  

 Teachers  can make word wal ls .  A word wal l  is  an area on the wal l  
where words are  posted to  serve as  a  reference for  communicat ing.  I f  
teachers  include pictures on the word wal l ,  s tudents  can see the word and 
the picture  together .  
 

 Teachers  can have a  l ibrary of  Engl ish books,  CD’s and DVD’s for  
s tudents  to  br ing home.  This  is  something that  takes  t ime to  develop but  
is  very valuable .  Signs,  magazines ,  food boxes,  and clothing labels  can be 
displayed in  the  classroom. Students  can be  
invi ted to  br ing i tems with Engl ish words on 
them.  These displays can be changed from 
t ime to t ime.  The i tems on these displays do 
not  have to  be “taught .”  They are  there  for  
s tudents  to  look at  and enjoy.  
 Engl ish does not  have to  be l imited to  
the  Engl ish c lass .  Teachers can greet  their  
s tudents  in  Engl ish every morning,  or  say 
“Good-bye” to  them every af ternoon.   

Figure  3 .  Word  wal l  

F igure  4 .  Eng l i sh  reference
l ibrary  
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 Some classes ,  such as  Science and Social  Studies ,  can be taught .  
Teachers  can create  a  display of  books and i tems labeled in  Engl ish.   
 During a  lesson,  teachers  can point  something out  in c lass  without  
spending too much t ime teaching the concept  and can then “move on” 
(cont inue on with the lesson) .  For  example,  in  one Engl ish class ,  s tudents  
had to  descr ibe frui t  using two adject ives-color  and shape.  One student  
wanted to  use  three adject ives-color,  shape,  and s ize .  While  this  was not  
par t  of  the lesson,  the teacher  took a  few minutes  to explain how to use  
the word “and” in  a  ser ies .  After  explaining the concept ,  the  s tudent  
repeated af ter  the teacher,  and then the teacher  cont inued on with the 
or iginal  goal  of  the lesson.  

 
7.  New Teaching:  Replacing Isolated Dri l ls  with Meaningful  Context  

 
 There are  many things teachers  can do to  provide Engl ish lessons in  
a  meaningful  context .  Songs can help to  develop vocabulary,  learn 
sentence st ructure ,  and learn the rhythm of  Engl ish.  They can also be 
used to  develop phonics  (sound-symbol correspondence)  ski l ls .  Teachers  
can give a  copy of  a  song to  each s tudent  and have the s tudents  s ing i t  a t  
every Engl ish class .  Once s tudents  know the song fair ly  wel l ,  teachers  
can ask s tudents  to  point  to words.  Teachers can also point  out  var ious  
sounds of  le t ters  in  words in  the song.  
 One teacher  taught  vocabulary through meaningful  context  in  a  
s tep-by-step approach.  Firs t ,  the  teacher  taught  the  s tudents  the  
vocabulary needed to  descr ibe  animals .  Then,  the  students  chose an 
animal .  Next ,  the  s tudents  chose the vocabulary needed to  descr ibe their  
animal .  They completed worksheet  #1.  Students  took that  information and 
f i l led in  the blanks of  the s tory on worksheet  #2.  Final ly,  they copied the 
s tory onto paper,  as  in  worksheet  #3.  

  Worksheet  #1                Worksheet  #2               Worksheet  #3  
  
 
 

Figure  5 .  Example  workshee t s  
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9.  New Teaching:  Balancing a Lesson 
 
 I t  i s  important  to  note  that  while  there  are  many creat ive ways to  
create  opportuni t ies  for  Engl ish communicat ion in  c lass ,  there  is  s t i l l  a  
place for  workbooks and dr i l ls .  I t  i s  important  to  have a  balanced lesson,  
consis t ing of  the r ight  blend of  communicat ion act ivi t ies  and dri l ls .   
 There are  four  par ts  to  a  balanced Engl ish lesson:  

  Open Communicat ion -Free conversat ion pract ice  
  Direct  Instruct ion-Mini- lessons,  rote  dri l ls  
  Thematic  work/Textbook work-Meaning emphasized 
  Game playing/Review act iv i t ies-For  review or  informal  

 presentat ion.  
 The amount  of  t ime spent  on each sect ion is  f lexible .  Sometimes i t  
may be necessary to  omit  a  sect ion,  and other  t imes i t  may be necessary 
to  focus on only one sect ion for  the ent i re  c lass  per iod.  
 Open Communicat ion  (5-10 minutes) :  The goal  of  th is  t ime is  to  
pract ice  real   conversat ion.  Teachers  can al low the s tudents  to  guide the 
conversat ion,  i f  possible .  This  is  a  t ime to  speak as  much Engl ish as  
possible .  During this  t ime,  teachers  can encourage their  s tudents  to  
develop their  abi l i ty to  use  gestures and draw pictures  to  help them 
communicate  instead of  re lying on Japanese.   
 The calendar  is  a  good spr ingboard for  communicat ion.  I t  can be 
used to  discuss  bir thdays,  school  events ,  and hol idays.  Students  can reci te  
a  short  speech that  ta lks  about  the  day of  the week,  the date ,  and the 
weather.  Teachers  can ask s tudents  quest ions about  special  events  or  
bir thdays af ter  the speech.  With large groups,  af ter  this  is  done as  a  
whole class  a  few t imes,  s tudents  can break into groups of  four  to  
complete  this  act ivi ty.   
 The fol lowing as  an example of  a  calendar  speech:  
 

Today is  Friday.  Yesterday was Thursday.  Tomorrow wil l  be  
Saturday.  I t ’s  January 2,  2014.  I t ’s  c loudy and cold.  I t ’s  winter.  

 
 An al ternate  act ivi ty  is  to  have  conversat ion quest ions on quest ion 
cards .  Open Communicat ion t ime can be used to  ask s tudents  quest ions.  
Teachers  can teach the whole class  two to  three quest ions.  Then,  in  
subsequent  lessons,  s tudents  can be divided into groups to  pract ice  the  
quest ions .  When s tudents  are  comfortable  with  these quest ions ,  the  c lass  
can be taught  as  a  whole again to  learn more quest ions.   
 Showing s tudents  funny pictures  can also help to  s t imulate  
conversat ion.  Teachers  and s tudents  can enjoy looking at  a  picture  and 

 Videos provide meaningful  context  in  act ion.  Teachers  can choose  
short  videos where i t  i s  possible  to  te l l  what  is  going on by the act ions.  
The fol lowing is  a  procedure to  use videos to  teach Engl ish:  

  Before class ,  develop vocabulary that  is  
evident  in  the video.  Create  a  picture  
dict ionary as  shown here.   

  In class ,  before viewing the video,  explain 
what  happens so s tudents  have an idea of  
the plot .  

  Watch the video al l  the  way through 
without  interrupt ion.  Then discuss  the 
s tory using as  much Engl ish as  possible .  

  Distr ibute  the picture  dict ionary and go 
over  i t  wi th  the s tudents .  

  Watch the video again.  Point  out  the new 
vocabulary.  

  Stop the video from t ime to  t ime and 
discuss .  

  Pract ice  target  vocabulary.  Role-play.  
  Watch the video a  f inal  t ime.  Instruct  s tudents  to l is ten for  target  

vocabulary.  
  Another  opt ion for  watching the video a  f inal  t ime is  to  watch the 

video with the sound off .  Then ta lk  about  the video using as  much 
Engl ish as  possible .   

 
8.  New Teaching:  Using Technology in Class  and for Homework 

 
 Technology is  a  wonderful  way to  provide for  more exposure  to  
Engl ish.  There are  many websi tes  and apps to  use i f  technology is  
avai lable .  Not  a l l  of  them are  designed specif ical ly  for  Engl ish language 
learning.  The fol lowing are  a  few websi tes  that  can be used in  the 
classroom: 

  www.breakingnewsengl ish.com 
  www.engl ishcentral .com 
  www.webl is t .me/ le ts-pract ice-engl ish 
  http: / /pbskids .org/video 
  www.eslgamesplus .com 
  www.educat ion.com 
  www.starfal l .com 
  www.readingteacher.com 
  www.galact icphonics .com 

Figure  6 .  Vocabulary   
sca f fo ld ing  
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9.  New Teaching:  Balancing a Lesson 
 
 I t  i s  important  to  note  that  while  there  are  many creat ive ways to  
create  opportuni t ies  for  Engl ish communicat ion in  c lass ,  there  is  s t i l l  a  
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 presentat ion.  
 The amount  of  t ime spent  on each sect ion is  f lexible .  Sometimes i t  
may be necessary to  omit  a  sect ion,  and other  t imes i t  may be necessary 
to  focus on only one sect ion for  the ent i re  c lass  per iod.  
 Open Communicat ion  (5-10 minutes) :  The goal  of  th is  t ime is  to  
pract ice  real   conversat ion.  Teachers  can al low the s tudents  to  guide the 
conversat ion,  i f  possible .  This  is  a  t ime to  speak as  much Engl ish as  
possible .  During this  t ime,  teachers  can encourage their  s tudents  to  
develop their  abi l i ty to  use  gestures and draw pictures  to  help them 
communicate  instead of  re lying on Japanese.   
 The calendar  is  a  good spr ingboard for  communicat ion.  I t  can be 
used to  discuss  bir thdays,  school  events ,  and hol idays.  Students  can reci te  
a  short  speech that  ta lks  about  the  day of  the week,  the date ,  and the 
weather.  Teachers  can ask s tudents  quest ions about  special  events  or  
bir thdays af ter  the speech.  With large groups,  af ter  this  is  done as  a  
whole class  a  few t imes,  s tudents  can break into groups of  four  to  
complete  this  act ivi ty.   
 The fol lowing as  an example of  a  calendar  speech:  
 

Today is  Friday.  Yesterday was Thursday.  Tomorrow wil l  be  
Saturday.  I t ’s  January 2,  2014.  I t ’s  c loudy and cold.  I t ’s  winter.  

 
 An al ternate  act ivi ty  is  to  have  conversat ion quest ions on quest ion 
cards .  Open Communicat ion t ime can be used to  ask s tudents  quest ions.  
Teachers  can teach the whole class  two to  three quest ions.  Then,  in  
subsequent  lessons,  s tudents  can be divided into groups to  pract ice  the  
quest ions .  When s tudents  are  comfortable  with  these quest ions ,  the  c lass  
can be taught  as  a  whole again to  learn more quest ions.   
 Showing s tudents  funny pictures  can also help to  s t imulate  
conversat ion.  Teachers  and s tudents  can enjoy looking at  a  picture  and 
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classroom should be fun because teachers  wil l  have planned interest ing 
and s t imulat ing lesson in  a  re laxing environment .  Students  should be 
more communicat ive because they wil l  have had much more pract ice  in  
communicat ion.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ta lk  about  i t  us ing as  much Engl ish as  possible .  
 During Open Communicat ion t ime,  teachers  can do things to  help 
students  communicate .  They can use pictures  and gestures .  When asking a  
quest ion,  they can give their  s tudents  a  choice for  the answer.  For  
example,  i f  the  teacher  asks  “What  day is  i t?”  and the s tudents  do not  
know the answer,  the teacher  can say “Is  i t  Monday or  Saturday?”  
Students  can f igure out  the answer because of  the obvious wrong choice.  
Teachers can also ask their  s tudents  to  help one another.  Japanese can 
also be used,  i f  necessary.  
 Direct  Instruct ion (10-15 minutes) :  This  is  the  t ime to  focus on rote  
memory dr i l ls ,  such as  the days of  the week,  months of  the year,  
f lashcards ,  and workbook pages.  Although this  is  a  t ime when teachers  
teach expl ic i t ly,  teachers  can s t i l l  t ry  to  incorporate  conversat ion into the 
lesson.  For  example,  teachers  can ask their  s tudents  quest ions ,  in  Engl ish,  
about  the workbook pages and ta lk about  the pictures  on the pages.  They 
can also give instruct ions in  Engl ish.  
 Thematic  work/Textbook work  (15-20 minutes) :  In  this  sect ion of  
the lesson,  meaning is  emphasized.  Concepts  are  taught  using 
conversat ion.  This  is  the t ime to  do the things that  are  required in  the  
curr iculum or  to  complete  act ivi t ies  rela ted to  a  relevant  theme.  For  
example,  as  Sports  Day approaches,  teachers  can choose to teach a  theme 
about  sports .  Teachers  can pick act ivi t ies  that  are  centered around that  
theme.  They can read a  book about  sports ,  give s tudents  a  picture  
dict ionary about  sports ,  and have s tudents  complete  worksheets  on sports .  
 Game playing/Review act iv i t ies  (5-10 minutes ,  or  i f  t ime permits) :  
Games provide a  fun way to  review concepts  previously learned.  They 
also provide a  way to  learn something informal ly.  I f  there  is  a  fun game 
to  play,  and s tudents  have not  learned the mater ia l  yet ,  they can learn the 
information through the game.  In this  case,  teachers  can te l l  the  s tudents  
that  they have not  learned the information yet ,  and they wil l  learn i t  as  
they play.  
 Games that  emphasize product ion can be chosen.  Rules  of  games  
can be changed for  this  purpose.  For  example,  when playing Bingo,  
“Si lent  Bingo” can be played.  In  this  game,  the teacher  is  s i lent  and holds  
up the card,  and s tudents  say the word or  ident i fy  the picture .  
 

10.  New Outcomes 
 

I f  teachers  change their  thinking about  Engl ish as  a  subject ,  and i f  
they change their  teaching to  include communicat ive act ivi t ies  in  a  
meaningful  context ,  then there  should be new outcomes.  The Engl ish 
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