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Schools were visited in Naruto in Japan with the purpose
of observing and collecting the “ingredients” that make a
school a good school. This information is to be shared with
the schools that are participating in the Mpumalanga
Secondary Schools Science Initiative (MSSI). This is a
Japanese Funded project which aims at improving the
teaching of science and mathematics in schools in South
Africa. The ultimate goal is to improve the schools to become
good schools of science and mathematics. The project started
in 1999 and is implemented in the entire Mpumalanga
Province in South Africa.

A similar study was done in 1999-2000, Jansen et.al.” , in
South  Africa,

implementation of Curriculum 2005, but it talks a lot on the

although its major focus was the
conditions of schools and the teaching profession. One of the
authors (T.N.) did case studies in two MSSI schools in 1999-
2000 where some important data revealed the professionalism
and the management of schools in South Africa. This
information has been used to compare the management and
the professionalism of MSSI schools in South Africa to those
of the Japanese schools. The information focused on the
following: Management Issues, Teacher Professionalism,
Extra mural activities

Obiakor (2001)" clearly in his recent publication speaks a

lot about good schools and he states clearly that a good
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school should,

“holistically educate the total child, academically, socially,
emotionally, culturally and global”

This statement is confirmed by the Fairview Elementary
School®” which happens to be a good school in North
Carolina in the US. The school's Improvement Plan (2002-
2003) has four basic objectives. These are 1. Intellectual,
2.Personal, 3. Social and 4. Physical Development. This
school plan immediately shows the holistically education of a
child. Obiakor (2001)® concludes by saying that,

“good schools are made of good teachers who know who
they are, learn the facts when they are in doubt, change
their thinking, use resource persons, build self concepts,
teach with divergent technique, make right choices and

. ”
continue to learn .

If such teachers are in a school, then the school will be a -

good school that produce critical thinkers, divergent thinkers
and problem solvers. Following his argument of a good
school, most of the schools that tends to be known as good do
comply to his argument on issues and activities that take
place on daily bases.

This paper has tried to observe teachers in good schools in
Japan and identified those ingredients in their daily
professional tasks that make them good teachers in good
schools. We need good schools for all our nation's children
and therefore we should learn from the Japanese. For us to
get this information the identified schools were visited with
the aim of observing what the teachers and the principals do
at their schools that make their schools good schools. We
wanted to see where the link lies between good teachers and
good schools. The paper has left out the obvious differences
on developing and developed country and concentrated on the
actual school practices of teachers and principals in schools.
One Junior Secondary school and two High schools were our
sites of research in Japan. These schools have been named as
A B or C for confidentiality purpose.

The confirmed results of elements of good school will
enable the team to give guidelines to the MSSI schools that
are being put into an innovative program on Science and
Mathematics, which is envisaged to make good teachers that

will make their schools good schools in South Africa.

< Findings at the Japanese schools >

The responses of the interviewees in the selected schools

NEFHET

that participated in this study confirmed some of the views
that researchers have on good and effective schools. Good
schools are made of good teachers. Obiakor (2001)® ,
emphasizes the fact that good schools must be where the
teachers have the courage to teach and should believe in
quality with a heart. He further refers to these teachers as
teachers with a soul and a heart that form basis of good
schools. Ovens (2000)” , takes it further by mentioning
“evidence-based practice” as a model for professional
development of teachers. Our. study thus provides the
evidence of the principals and teachers practices in good
schools. These are the practices that will be recommended
and suggested to the participating schools in JICA project.
(A) School Management

School environment is conducive for teaching and
learning. Learners and teachers are at school on time and the
resources for the teachers to use in the classrooms are
available. Minimal or none disciplinary problems
experienced, if they exist they are the responsibility of every
teacher.

Culture is embedded to teaching and learning in schools
respect, responsibility, work ethics and ownership appeared
to be very strong. The mathematics teacher shared with the
interviewer team that he arrives at school at 7 in the morning
and leave at 7 in the evening, marking and preparing lessons
and activities for his two groups of students. The highly
capable students do SELECTIVE Mathematics and the
average, normal students do the usual Mathematics. The
science teacher at School A told the team on how they had to
organize the subject meeting for the natural sciences on their
own as teachers after school from 3 to 6pm.

Every teacher has a role to play in the management of
school; it is not only the duty of the principal. Shared
management is the responsibility of every teacher at the
school and not only the principal and the management team.

Every teacher including the principal is accountable to the
learners and to the community. The PTAs play important role
in supporting the activities that take place in schools. The
spirit of ownership and responsibility was visible to all the
people we interviewed.

Monitoring of activities at school done on daily, weekly
and on monthly bases by the principal. School B principal
mentioned the informal monitoring which is done through the
document and reports that are sent to the office on daily bases.

There is few links with the parents on school activities.
School B reported that there is not much that the parents
contributed on curriculum issues, but he believes and hopes

that they give advise to their children on educational matters.

_6‘



B7 70 A5 Ri- HED¥K

Documents on school's profile and the yearly plans are
available and are strictly adhered to. All the people
interviewed were very modest on their schools being good
schools but the activities that the team observed and the
responses that the principals and teachers gave are a proof of
what goes on in good schools on daily basis.

Principals from various schools meet on their own
management issues to discuss, but not very often. This is
through their own initiative.

Strong support is given to the teachers on subject related
issues

The principal at JH school A who happened to be a science
teacher, assist the science teachers at his school. The schools
allowed their teachers to share the information when they are
from INSET courses. Thursday afternoon in this area is
scheduled for school-based workshops in which the principal
take part in lesson study sessions.

Sharing of the school vision and goals with the parents
through newsletter, photos and meetings is done frequently.

The schools have been selected to pilot some new
innovative programs for the Minister of Education School A
was piloting the Assessment document while school C was
piloting the Human Rights document

Learners learn what they want to learn. The principals of
these schools are friendly and would like to develop their
learners holistically. Learners choose the subjects that they
prefer to do with the guidance of teachers.

(B) Professional Issues

In subject related issues, Japanese teachers attend frequent
after-school meetings, on their own initiative for their own
development. Feedback, reports and handouts are shared
amongst the teachers. They spend long hours in school,
sometimes 10 hours when the official hours are from 8.30 to
17. They spend the minimum of two hours preparing for a
one period experimental lesson, but if it is a new topic, it
takes longer than two hours. Teachers consult with the
neighboring schools on problematic content knowledge. They
have school-based meetings every Thursdays.

(C) Classroom Issues

Every learner is unique therefore individualism is important.

The principal at High school B talked of each child as a
“precious stone that should be taken care of.”

Variety of teaching strategies are used to accommodate all.

Textbooks are used very often in the classroom.

Experiments are done as specified in the unit.

Lot of classroom written exercises is given and assed
regularly.

Teachers arc qualificd and they like the subjects they teach.

They enjoy being at the schools where they are although
some of them are staying away from their families.

Teachers reflect and talk on their shortcomings and take
the initiative for their own development to solve the problem
encountered e.g. the new curriculum demands on integration
and assessment.

No disciplinary problems encountered in the classrooms.
Japanese are the learning nation. Learners are not forced to
go to school, but they enjoy being in school.

Lesson study analysis is used as means of improving
lessons. These are very common and very effective as one of
the principal mentioned that, “they promote peer teacher

learning which should be institutionalized in the schools.”

(D) Extra-Mural Activities

Extra-mural activities are used to stimulate and to motivate
the students. They take place after school, during weekends
or holidays. The teachers value every minute of their teaching
time. Staff meetings are not held during school hours

Teachers are assigned specific duties on various activities
and this strengthens their relationships with their learners at a

relaxed atmosphere.

<<FINDINGS AT THE MSSI SCHOOLS in South
Africa>>

(A) School Management Issues

The MSSI schools that were visited have principals that are
not highly experienced as compared to the Japanese
principals. A principal of school A has been a principal for 3
years and schools B has been a principal for 2 years in the
same school. The principals have both being teachers of
science and are highly qualified in these subjects but they did
not have any professional content support to the teachers that
teach the subject. They perceived their role as administrators
and had nothing to do with subject matter because there are
Heads of Departments (HOD) that are responsible for the
content knowledge support.

The support that was given to teachers was transport
money to go and attend the workshops on the new curriculum
and the MSSI activities but there was no formal time given to
the teachers to report on the workshops or to give reports to
the principal, this was left to the teacher to decide. There
were no monitoring procedures put in place on the work that
teachers do on daily bases except for the checking of
learners' books every term and the assessment marks that are
sent to the principal's office at the end of the term. The
management issues are left to the school management team

(SMT), which is made of the principal and his deputy, the
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HOD and the one teacher representative. The other teaching
staff had little or nothing to do with the management issues.
The principal is accountable to the education department and
to the community and not to the learners. The community's
involvement is through the School Governing Body, which
becomes the decision maker for the parents on school
matters. The principal spent most of his time on disciplinary
matters than professional matters.

Principal at school A commented by saying that his
teachers fail to take initiatives, “they want to be told all the
time.” The idea of ownership and belonging to the school is
far fetched from most of the teachers. The ownership of the
school is more associated with the principal than with the
other teachers. Principal A mentioned that the teachers
sometimes say that “in your school” instead of in our school.

(B) Professional Issues

The schools day is very short. Teachers spent about 8 hours
in school, and within these 8 hours there are two breaks, one
short and one long. In most cases schools start at 8.30 to 2.30
In some cases teachers arrive in school almost at the same
time with the learners and spent about an hour after school.
During this hour a lot of non-academic work is done. The
teachers sometimes meet at the subject committee meetings
and discuss some professional matters but these are very rare
cases. A lot of INSET take place at the central venue and is
on OBE and MSSI workshops but very few or none of such
take place at a school level. Principals were not very strict on
the sharing of information or report after training or courses.
There was little support given at a district level by the
implementers because they were few and busy with other
administration issues, for example the monitoring and
delivering of the grade 12 papers and OBE training sessions
for them as well.

In most cases staff meetings take place during school hours
because teachers use common and public transport. And
moreover in school B teachers told us that they have “their
own personal matters to attend to after school.” Asking for
help and assistance from the neighboring school was not very
common and time was put as a major factor.

Teachers admitted that the new curriculum was a problem
and that little or no guidance is given to them except through
the MSSI workshops. There was no effort done by the
teachers to improve their understanding of the new
curriculum. One of the teachers in school A said that, “it is

still a confusion.”

< Comparison of the South African data to the Japanese data >

The data collected from the schools where teachers and

SFT=

INEFHEF

principals were interviewed in South Africa and the data
collected in Japan has been used for the formation of this
comparison, which made us and other South Africans to
believe that Japanese schools are better than the South
African schools. If we follow Obaikor's argument®’, “good
schools are made of good teachers who take holistic approach
to education, considering each student's needs academically,
socially, emotionally, culturally and globally. Good schools
have good principals as managers.”
(A) Management Issue

The Principal's experiences

Principals of schools in Japan bring a vast experience with
them from actual teaching in various schools and as
principals from various schools through their rotation system
as principal. They have exposure to both rural and semi rural
setting of a school. The counterparts in South Africa bring a
limited experience of one to two schools teaching and the
principal spends his lifetime to that school until promotion or
pension.

PROFESSIONAL SUPPORT
Principals of school in Japan are highly qualified and

specialized in .speciﬁc subjects. This specialization enable
them to give professional subject content knowledge to their
teachers as an internal support within the school.

Their counterparts in South Africa are also qualified and
have specialized in specific subjects but they see their role
only as administrators not professional support.

DISCIPLINE

The Principals in Japan have minimal or none discipline
problems on late coming, dodging learners, teachers who do
not go to classes, teachers who leave early or come late to
school because the Japanese have work ethos embedded to
their culture and the learners are at school because they want
to learn. Teachers in Japan enjoy teaching and chose the
teaching profession because they liked it.

The Principals in South Africa are always faced with
disciplinary problems of teachers who do not want to work,
teachers coming late to school and leaving early. Some
teachers chose the teaching profession because there was no
other thing to do and they are there because they need the job
and the money. Some learners are at school because their
parents want them to be at school but they do not like to be at
school. They talked about school as “boring.”

MEETINGS

Staff meetings are always held after school hours in a
Japanese school.

In most South African schools staff meetings are held

during school hours because they are part of the school work.

_8_
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SHARING AND REPORTING

If the teacher has been on a course or workshop feedback

and reports are given and shared with the other teachers and
the principal becomes part of the team.

Some principals are not strict and committed to the
information that the teachers bring to school; it depends
entirely on the teacher or sometilﬁes the head of department
to share the information.

STAFF TRAINING AND DEVELOPMENT

Staff development training for principals happen at the

schools that are close to each other in the form of a sharing
meeting but these are very rare. These never happen in MSSI
schools.

SCHOOL FESTIVALS AND PUBLIC EVENTS

In Japan, there are school newsletters and other public

events such as School Festival that promote the relationship
of the school with the community. These never happen in a
South African MSSI schools.

TIME FOR EXTRA MURAL ACTIVITIES

Sports and other related activities take place after school

and during holidays and all the teachers are involved in these
activities in Japanese schools. Japanese schools value every
minute of their teaching time.

In some South African schools extra mural activities take
place during teaching hours like music. Some periods or time
got lost or wasted in matters that are not subjects related in
most South African schools. For Example in school A where
I was for a week we had the following interruptions: 30
minutes was given to the local police station people that had
to talk to students on safety, 30 minutes was to be given to the
people that visited the school to distribute bibles, 30 minutes
to the choir members to polish up their song for the
competition, etc.

MONITORING AND ASSESMENT OF TEACHERS

Monitoring and assessment of teachers work was done on

daily bases by the principal and also through weekly lesson
study sessions on Thursdays. The work that teachers bring in
the principal's office is evaluated in Japanese schools.

In the South African schools some principals become so
busy with administration issues and have no time for effective
evaluation and monitoring of teachers. They are happy in
most cases when the teachers are in classes teaching and what
they teach is hardly checked or monitored. Monitoring is
done through the learners written work once a quarter.

SHARED MANAGEMENT

All teachers in the Japanese schools that we visited share

management. All the teachers' own the school and not only

the principal. There is a strong link between the school and

the parents despite the fact that they have little to contribute
on curriculum issues.

There is also a strong link between the school and the
parents through the School goveming body (SGB) but little
or no contributions on curriculum issues.

(B) PROFESSIONAL ISSUE

Japanese teachers spent long hours at school doing
professional work while the South African teachers spend
few hours in school.

Japanese teachers take initiative for their own development
whereas in South Africa teachers need to be told all the time
on issues pertaining their own development.

Detailed lesson plans are prepared daily when it took me
three days to get the copy of the lesson plan from the school
B that I visited.

Experiments and practical work are often conducted in
Japanese school compared to South African schools.

Individuality of the learner is taken into consideration in
Japanese schools whereas in the South African schools I
heard of teachers talking about “unmotivated learners who
are stupid.”

The Japanese teachers use the textbook often in the class
with learners while the South African teachers felt that the
book was not important in OBE lessons.

The teachers in Japanese schools valued the support from
the principal and would always involve him in curriculum
issues. I am not sure whether the South African teachers will
value the participation of the principal in curriculum matters
as he is seen as an administrator that owns a school.
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This paper is based on the observations gathered from various groups of educators at different levels that visited schools
in Japan and interviewed and talked to lots of people in various schools. The data collected and compared in this paper gave us
enough evidence of saying Japanese schools are better than MSSI South African schools because they are made of good teachers
and good managers' who care for the development of their learners as a whole. The definition and the description of a good
school by Obiakor (2001) fitted well in the schools that we visited. If we know some of the ingredients that make a good school,
we can have aspects of a dream school. These ingredients are mainly in human beings and we believe that through experiential

learning and evidence based practices we can all learn.
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