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AARNDEFED DT ¢ AL 7 Tk 2785
— 7 = P DRI RN —

+J)11Z& ¥ (Togawa Yasuko)

2K

INERIZ BT D EFEOHFRME., RFEARICK T 5 REFEFERABREANZ &, AARDHE
FEHEDN, FSAMICE-TH, HA ML - TH, REREEWAZNZ TNDHE,
4%Vﬁy7@$ﬁ EoT, HEEFSHLIIMOZEThHD, TA ALV
T, HDLEWIE, TOMABREOOLND, DF D, BAEZITHEN S D AEE~OIGE
HEIZONTIE, —HERWT, FEAEMRINTI ooy, T ZHE, %5
ﬁkf%ﬁ@hf%héio_ﬁof%koLﬂb\%%ﬁ%@?42V&v7«@
Wik, Tz, Hx OROHARIZONTOT —HET, WEERF LS TEINWEA
. FEHIT. REOIGEEHEZ T L, SRNORFPAE B ANEHZLEL, 20
1 34ENPL, AXVR) v T 4V HEAKRFEY L — VT REEFE LRRICERE L
2015, HRANOEFEOTAZNRIZT v — NIEEITo 7o, HARNZIRE
L7zDi%, FFEEICBW TR, BARXV T 4 AL 7 T T 5 H0 AR HEA T
WA, BEIZH —EDHGENH Y . 2D, A HORSKRZ > T s &b
L2 ThD, 189 NDIAEFNS ZREIENWIEE (FERT 4. 6%)., FZEHD
T A A VT TN DEE & AR, FEERL BRLER W o REZT BT,
Flo, INOREEZ X 2EE~DEZ T2 TRLTWDIEENNDZ L, T4 —F
— s ML=V T A~OBKRE DB WNVED I ENTE T, BARANDOEGEHMNT «
AV T T ~OHHERFD, RN HZ G ERGT 5 LT, HAROFGEHE %%
BEEDZERRDEND,

(F—TU—FR: T4 ALY T, ARANDOEEOAE, T4 —F v — -+ hL—=1

7)
1. IZLOHIZ
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(1) Research Questions
1. 1 AEFOT 4 AL v 7Ikd 25 45k

JGEHBWEIZNL - T, FRIEEFEE B TE, U - ERIZEBIT 5 LD (2
f35) , ADHD (EEXG/ZEEREDE) | mikae B PAE VLo KB A~ O EE S3HRE
T OFENE DT DD ITA R 7 A4 2] PKRESINT- (MEXT, 2004) , Kataoka, Kraayenoord
and Elkins (2004) OFHAEIZ LD &, B LA —RA N T U7 N#fi7= bk, E/fE0F
HIEEITALE A & O characteristics (ZBFR L TWD & 25— T, BARANZANL, Bl
DML BEND AT NN LV EENDRHLEEZEZADLENI ZETHD, ZDIEND
b, BRANDFGEDFALEDT 4 AL 7 Tk 2k & A iaET 5 Z L1k, 2
R HA HEEL V) RIZBWTERDRH S,

1. 2 Research Questions
ZOPFHEIZBWTIE, LLF® research questions ~D& 2 &R 7=,
1. What are Japanese EFL teachers’ perceptions and knowledge about
dyslexia?
2. What knowledge about instructional strategies for students with dyslexia

do Japanese EFL teachers have?

(2) METHOD

2. 1 Participants

INNE, FANE, REIZRIDOT. £72. AEDOE, FEZMLOT, WEEE2H X TWHH
KRANDIFEET, TNENOFRE, B, FREEK, BHAORERHEI %721 8 9 A
LV EEEET,

2. 2 Instruments

7 >/ — NX. 4-point Likert scale & . open-ended questions % (Y ALz, &7 T =
¥ 1 THME GBI, 2 TRZEE OBETRERZR EOERIGRES, ¥7 a3
EAFENTN, T4 AVT ITITHT DR E MBI OWT, T4 A LT T DS
~OBERNRIEEIEZOWTEM L7, BRNIZ LR 3 ko7 o r—FHEAZET L L L,
HBZIER C TR L7z,

Washburn, Binks-Cantrell and Joshi (2014), Dyslexia Belief Index (Wadlington & Wadlington,
2015) and the Teacher Perceptions Toward Early Reading and Spelling survey (DeFord, 1985;
Mather, Bos & Babur, 2001)

TUr—= I 1 8DT 4 ALy U TITT AR O HA & 8 OFFEIAICET
DA THR SN, JRO THRAIL, T4 AL 7 T X0 HORAEEE D &< BREE
(ZDWT RO 5 H X, decoding & spelling (2R 5 & DT -7z, RIZ, visual deficit
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\ZB9# 9% 3T H. memory deficit (ZBIT 2 2 THH eV =, Fi 'r%‘&?“4;<1/7 T D
BRIZOWTIE, HADODFERTHm L O TEY (e.g Sekietal.,2001) . ZiUZxtd 5
HAR N DOIGE DS OFGZ TR 25 M) 5 . Alloway, Elliot, Gathercole and Kirkwood
(2009) #ZM L=, EFHO2HEIL, E/EE2T 4 AL 7 VT REDIVS & labelling 7
LT &, FEREBINT 4 AV VT B WD T EDRIFITONTRH D 72, EFEDBER L
72 EHIZ, 320 open-end questions Z %), FeAETT HH DSHETIES TV 20,

B, B, EHLoNEBRATHETELEY, ZNbT7 v — MEBIL, REETERKRL
b D& AAGEICR LTz, BEIZEOEINEL, 201541 0HDHE 1EBENS 408 HIZH
T AT o 1o, EENFFERBIEENZE U T & o deAdl GGE, mEFRDT) K
6 0 NIT[HIE & RO FFGE DS ETT ~D W 112K L7z, F72. Facebook D 22D 7
A —F v =T N—T M LT, BLEND 2B T O ADBIEEZG, VA H—
ELTHEREORMAR, 18 9 NADBIMEZIGT, [ME~OFENNG, 72— Mo
A=y ML TITW, 2T, XY 3, 7<<7~I\7z“/}:“%%’6‘%)7%m‘@%
5 X9 LTz, MIZEIFVEIZOW T, FFAMC, Facebook 726 JEFEDEATTIC, FflZ
LIEE, A v F =3y MZEDEE, Eb6ahftene R TIRE LT,

(3) Data Analysis
3. 1 Quantitative Data

7 —X %, definitely true, probably true, probably false, definitely false 4 BtfEZ 124
.4, 3, 2, 1RA L NE LTz, TXTOT—Xiffith,. BEIOEEFE I &0
FOEW L AIE & ORI Z Z 4L O chi-square test & ANOVA Tl L7z,

3. 2 Qualitative Data

4 BFE TV W RIS MR A 2R D720, IR, 3 50EM%E L7z,
[T AL TTIZONTHS TND ZEaENTLL IV [HEEEFSZ LITET
L CW3 (struggling) AEIZx L TIT>TWD I & (strategies) NdHiLiX, EWTL
SV (T A AL T OEFIZIET 2720HD) b L—=2 T ERZITI2NTT A £
NENIZ, TO5A, 88 A, 95 Amba Ay MEWETEWE,

(4) Results
4. 1
Research Question 1: HARNDIEGEDILAEDT 4 AL 7 7 ~Oifik & Ak

TAALVZ VT EENETY &L T RER E DOBFRIZ OV TIX, probably true &
probably false [ZEIE N3 DEAAH Y 7 4 AL 7 U TIZONWT, & LR D FI#%
XH2 0D, EENPFFCHIEETIERNI ENRTEND, XX, [T AL 7
T SO, HDHVIE, HARMEoRBEE . EEICHEMEL T\ LT, 3
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5. 4 %73 probably true, 4 1. 4 %273 probably false %i@/u‘(“l/\éo 3 N el g2
7 TN L CRHRM 7 —TEDIBREIEN R o) o 72) 1IZiE. 4 2. 7 %7 probably false
ET5H5—J7T, 45. 2%7 probably true &/iz‘(b\é

[ 4 AL 7 o7 OALEIX, phonemic awareness (W C& %2 BT 5 1)) MBLDEES)
ARG STND | IZX LT, 76. 2%, definitely false & 721X, probably false &
B LTz, 72, [T 40 AL 27 7 OA4EIL, decoding <° word recognition (28 L X723 %
5] AZOWTIE, 2 5. 0%?7° probably false &3 5—7 T, 4 8. 4 %73 probably true
& L7z,

TAAL T ERZGTOBMRIZE L TIE, 5 1. 6 %2382 H 5 & L, eye-tracking
exercises WANRAITHD E LIZEEIR, 72. 2%ICKRARE, £, T4 ALY “/7&
[ LD BMRIZOUVNTIE, visual memory 23+ TlEZgn & L7EEIAIX, 6 6. 2%IC

—J5C, auditory memory ([Z A+ I 0NHDHEVWIHBEIZIE, 7 7. 5 %MNFEE Liﬁ
N,

T ARV T EMOFRERE L ORES _IREEICOWTE kI nZilkiEd e
Mol FUZIE, LLFO L D IZFL S vz de4: (Centre/franchiser tutor) H U H > L% o
T I T A AV T IEGAEEZOHLINH D disability Th O | HAIZ L - TEK
It x Th %, B A1, ADHD OFHENRT 4 AL 7 T EEELTHL 2L b H D,

4 A VL7 7%, phonological process & working memory @ disability TV, FFlZ,
DORBIHEG L Vo T “IRIEEFEICRIET 22035 )

F7- BREOEIL VAT L EPFEOT VT 7y NEHAFZLITFO X 9 RilidR v
KODRBNT, 7 4 AV T IXSCFFMO disability THY, T4 AL I T OH
DAEITETOBEENET TH D, HiEIX 1 LT 1 HFEO VAT ATIRHRN D, T4 A
VI UTOAEFEIZE ST, BAGELY HE I ONEE LV (Centre/franchiser tutor) 7
S AV T UTITIdk A 72 Z A 7 (visual or hearing deficit) 23&H V0, 7 A U h°d—n v

NMZEZL DT 4 AL I T RHDLANNVLN, LT, HRATIEENRLTH D |

(Centre/franchiser tutor, college/university lecturer)

4. 2
Research Question 2: HARANDRFED AL, T4 AL T VT DEFE~DHZ FTITHOWT,
ED XD ik A B o TW DD,

(T = 7 ADERFIT A AV I T DEFEZRZDFHAEITE > TUHATH D
WZRFLTIE, 93, 7%, [74=v I AHXDHEET A AL T VT DAEFEDA
Y TR OUEEBT 5 121X, 8 9 % true & & 2 7=, F 7=, [Multisensory teaching
(visual, auditory and kinesthetic-tactile to enhance memory and learning) |£, 7 4 AL 27 7
@E%K%%T%éj%\93.7%&%“%%%%thémaFlls%ﬁﬁb
THEADZLE, TAARVI VT DEFZLE>THETHD] b, 80. 1%k
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TAALI VT DEESDBZ T3 LT BARANDRGED SEAEN A4 72 Fil & 75> T
WD ZENRHALMNI R ST,

Z DA, BLEREWDEER & LT, THEADFREIZIV T, context clues (grammar, meaning
of words) %Zff 9 Z &%, phonic cues (letterand sounds) #ffH Z & LV EETH S| I

7 0% false &5 5T, true & LEZFEESLE30%bo72, BT, r%ﬁ:’ﬂ%i
Al $ Hi%x 9 Z & (encounter) T, ZEDFENAELEDY A T — RIZ DKL T, 76.

6 %7 true ZIEATL, TNOHDOFRRNE, T4 =y 7 AUNDIRE, HLHWIE, 7
= 7 RELFERFTAT O NREFFEIZOWT, BET LR/ DR NOTHDLZ LR EN
7

ik X912, multisensory (DWW THEEMEZ R T 08BN L o7c— T, £
ICOWVWTRELTLZE272DiE, 8 8 AT 1 ATH-T, MDOZ DEAT L, F—
LaEThH, TEEEHETH, BLWAXRY FEITH, L, EEOWRAEXIFE TR
RVBREARBEZ D Z LIZONWTERINTWE, £, #MIZ W ToRIR T 7 < |
b DN D LT, DT THFEDORE LR T Z LN TERVOEIAMD T, 7Y
YMETZ AT ERSTVD LN LT ES o, ZRHDI LN, T4 AL TV
T OEFIZHEA E SNDREEICOWVTORGRITE T TH DM, EBEIC, HiArEEIC
> TWDAEREIS, TOMEZ I LIFREMTOATORWERT S D A D,

4. 3
Teacher Training ~®BH/LMZ-DWNT

[(F 4 AL T TIZOWTHHEERLNIEZ T THRIEZWVR, HFHN RV
(Centre/franchisertutor) & DOFLIR 2y & - 7=, Kataoka, Kraayenoord and Elkins (2004) 1%, %
LEOPFEDOHT T, ML TEE) R Y R — 22T BN TORWEEFEEDAEET B
B ERLUIEARANBHT- LR ELTWD, BEIOT V7 — FREICBW TS, L
TOXTFLR LT RAEDEL D > Lo oTe, TEE)R 7 772 LIZIN - TV % A%E,
PRiEHR & R CE Tz, FL7=BlX, specialneeds M3 & A4« DAELAZ YR — N5
FkIZ R TUN D (College/university lecturer)

L L7235, Ade-0jo(2012) BNE D L 21T, T 4 AV T7 VT DEFIMEEND, #
M2 T 4 AV 7 o7 DEFISHT L EEEZA I LETRN, ET52THbH 5,
HRNDFGEDAETT S, T A A VI VT HENRAMNOEEZTH LB L 2R
DIRRHH, ECALT, BEREA LWL, LBEXTWD, [T AL T I34E
iﬁ’bfiﬁ%@.%ﬁf‘&)éﬂ)% WHDOFHAEZDH L I LHEHLDOTE, bL, 5

RN EWET D HIEEFRL5OThIVURX, £ THL&RIZNEDTHA 9 | (Public school
teacher) [ OLDOREEAZIV RS Z L IXTERWA, X LHL 2D Z & THVIR
VY self-esteem A EOIT VNI DI, WL B M ETE D X HEIT DD TR

(Home tutor)
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S BIZ, inclusive WO BFEZOLDIFMHA LTV, LIFTOLHIZ, 17T A

(KR % R EREDNRIET 2 2 L OBRICOVWTEALIZb Db b olo, TREFMRICT 1
AV I T DEEPFES D 2 L B GED R AT HITRE T NETH L, T A AL T ¥
T DEE~DIEEZZEZHZ LIX, 2 TOEEICES>THZTH D] (Home tutor/public
school teacher)  [FL7= 51X, special needs education 23l TH L NHMDHXETHDH, HA
DFRENT, WHEN & 5 AFE A KRS 7 7 ATBE S 2 M08 dH 5, fJl% OREHZ>
WTHEfRET 22 2B LIEGIRH D . HENNTRDLXETHSH | (Home tutor)

(5) Discussion
o. 1
AARNDFEZEHEROT 4 AL 7 TR DR8I 31T 5 Had

T A AL T OEMEE labelling T2 2 &N FEFEOBEOMBIIEE 2R3 2 &Iz
I, 9 2%NEENTHTZ, ZHid, OMEMRICLIZBEBTLILOTHD
(Torgesen, 2002; Washburn, Binks-Cantrell & Josh, 2014) , L)L 5, D5 B4 0%
DHEATTHY probably true A TIRY | RERINTHE L TWDH DI TiEwy, HARA
DIEEIR, H 2 OEFEN ENTE T8 2D 54727 (academically progressed) &V .
77 ADHFMERSOZ ExBEALDL EBEDNS (Kataoka, Kraayenoord & Elkins,
2004) , Labelling 292 Z LI12L > T, WU OSORES OB & negative 72 HHE %
a9 252 b H 5725 9, Damico, Miller and Ball (2010) X, labelling SAv7-AfENN @
TR DRI ARHE~E D Z L1280 | HEEWITHNNL (solated) 32 & iR_TW 5,
HADHRIT, TR THD I & 2ifteflnsd o &L, labelling 7% negative 72
&% | & # Z 3 rletEnd 5,

WIZ, AARANDFAICROND ZOMOIEPRE LTIE, T4 A7 7 OEFEIT
phonemic awareness ([Z58R038 5 LD Z LEINZEIT HiL5H, Auditory memory &7 A A
L7 T OFEEIZIIREENTH D &V Ila S B O, memory (ZRHT 2% HEE
DHLDEFET, BAEBRSOVPE Lol LWV H RIEFE LV,

SHI, THAALZ VT EREEIZOWTIE, T4 AL VT Oifatt (Penmngton
& Olson, 2005) <2, IQscore &7 4 AL 27 7 OBfRE (Wadlington & Wadlington, 2015) |
BT, BARANDKAES, TN OMOWZERER, —EOEEMEELZFE D, 1Qscore & I1IE
BLZ2WE DR Z R LTz, Ll THET, BARANDKAEDRG L Fakz it 5. #e
AN BEAT T 7R 283 72 N e L il A DOMFIE & ZHBIICHER T2 Z L IIARATRETH D,
Nomura (2006) 2MEf L7 L 212, TA AV I T OANELOHFENH E ViR ST
BOI, EoiEmZeBzl) (legal assistance) &5 HAL TV ey, SEIOT 7 — Mk
Enb b, HAHSIZEWT, ST A AL T RHILNATELT, T4 AL
IT ToHHZEZARLTODEAGED RN ERRBIND,
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5. 2
AARNDIGEBAEIOT 1 A L7 7 IZxbd 2 7 578 - 72583 (misperceptions)

7 0%DHARNDIGFEDHAIN, eye-tracking exercise 737 4 AL 7 7 OAEEIZEH
HThHDHERE L, AARTIE, MIET: (optometrist) (2 X 5 visiontraining &7 4 A L-
77 BT 7RSS, T 4 AL 27 V7 & visual perception D RAFRIZ B S AFSE
(Okumura, Wakamiya, Suzuki & Tamai, 2006; Goto et al., 2010) © 2D —[K & Eiit 573,
T LH, 2B OWEIZEBUVN T, vision training TT 4 A L7 U7 BNSGEIND &b
AT TV B Tk 7RV, Visual perception deficit (. 7«4 A L7 7 OJFINTIL7R
< (Washburn, Binks-Cantrell & Joshi, 2014) . R & UGET D7D DIRENT 1 AL 7
VT ERERT D EIFREB STV RV, LA L, visual related exercise (20, Lo
ROUGEIIWFFTE 5, BT, BiAEFEINERRFOEF N ORI & Th 5, 72, Goto
etal. (2010) I2L DL, HARANDT 4 AL 7 T OEFED visual perception deficit (%, H
AFEEMOEFBEOEVIIRE N H DD TIIRWNEDZ EThD, L, ZThhb b
72, evidence-based TIGEI LTV DT TiEZewy,

5. 3
AARANDHGEBEIOT 4 AL 7 T3 2%\ 51T 5 FHiE

WS ODMDIFGETIL, T4 AL 7 T O EHIZE1TF % visual memory deficit 235EH]
SALTUW 5 (Alloway, Elliot, Gathercole & Kirkwood, 2009; Menghini, Finzi, Crlesimo &
Vicari,2011) , LIALRBG, T4 AL 7T ThdH WS AEE#HZ Ty
JeAE 1L, visual memory deficit 7 4 AL 7 7 OFFRE & B 2 DM N H > 7-— 1T,
W ST AEE R B TV D IEAED O BREHUL, visual memory deficit 27 4 A L7
T ORHE LB o TRV EWISIFERTH ST, T4 AL VT OEFEHZTND
AE1X, visual memory deficit IANADERICT +— DAL TIHREL TWDHD TR
B b, EERBROFP T, ENETHBM T LN RS2 T 4 AL 7 T D, FEEEIZIE
Ei“ﬁ%®f%5ﬁ%ﬁ%b\E%@ﬁﬁ%@ﬁbf%k@fﬁﬁbﬁ%iﬁo:@

. TEEDORRERDY teacher training A HH D EEZ HID,

%@ﬂﬁ@ﬁ@, ELT, T4 ALY T @ medications [ZRHHE L7-ITHE BT 65,
Edenand Moats (2002) (ZX 5 &, T4 AL 7 T OEE~OEMMIZHT 2EEIX, &
TLHLEWHERAZAEA T2V E W S, Aylward et al. (2003) (L. £ L7 A
(intervention) & BREEERINZ KT DD SN, T4 AL 7 T OEFEDOFHAZLGET D
ELTWD, —EDOHENGEBID interventions HH DN, T 4 AL T T D
medications [X72\Y, LML S, 7 4 AL 7 T OEFELZBZ TRV HERAND G
FEDICEDORIHLN . hE A7 medications 238 5 & 2 Tu5b, LAL. medications,
interventions % DMLOHFEIZIB W T, ERDITNIEHETHL00E 5 NIENTRY, £
o, TAALV I YT ICET DM E KA CWDICHLEb LT, T4 ALY U T DA
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K% SEEEFEN OBHENZ DV TUIIRE R 72 [B15 236 1T 2 M) 25 & > 72, Nijakowaska
(2013) 2MERET D L 912, KR REE LANEREHE D DB A O R S M b
éhfb\éo

5. 4
AARNDIGEBAEIOT ¢+ A L7 U7 ITxd 2585k & a2 3817 2 oMl

T — MERIORENTZ L OIS, T4 AL U T EIREEE L OB O HHF
(comorbidity) A f&# L 7264132272 W [R5 4172, Lyon, Shywitz and Shaywitz (2003) 73f5
WToLoC, HERMRE, HFT 2ERA~OBIEEIX, 714 AL 27 VT OFEENRE
#OUF (working definition) (272523, 7 4 A L7 7 LIEE XKML RERHEIC ISV T,
HRLbDOTHD, KiLEOEWILY | thoZHAMEORHWEELD & K2R
T, TA AL TIEIELFET D Miles, 2000) , 77— Th, HiEE HARED
RINDEFIEIL, TA AV T DEFEOHL SNRDHD LERDIENNT,

KIZ, assessment (ZDOUVNT CToh DS, Nijakowska (2011) 1F, FFEFZEE 3T 5 05h
12X % assessment (/XN H Y, HEFEICL DB DODBRWHRZES OTIIR W) E
FEfii7 %, Diagnose |ZEFEFIZ72 DM, assessment CohALE, FaEDOHLAIZ S AIHET
Hb, LnL, BERFEDT 4 AL 7 T D7=b® assessment & £ D L 9 IZHGEFH I
BT % assessment ([ZHND DNIMFIEE L TIEZRWEA D Dy,

5. 5

T A= AFEEIZOWNT

TF =7 AR AND ZEOBEIZ-OUVTIE, Mather, Bos and Babur (2001) O#F
TEIZbHD LI, AEIOT U — FREICBIT D2 ARANDREOTAETHT S, 7+=v
I ZADHEEAEFFD, AT ANTWD ZEBDND, LLRRE, —ADKEAED
BN, EDOX DR AT v 7 THREL TWDH DA~ TU 7= (phonological awareness,
phonemic awareness, phonics and extensive reading) ., Kataoka, Kraayenoord and Elkins (2004)
DA TIZ. AARNDIAEDT > TODMERFEELIENMOEE L, T8 FEHE O EE~
DIFFEO A Y —ICAl> TE LT, HAMORRICE2bDOTHDL LD LT,
Washburn, Joshi and Binks-Cantrell (2011) 1%, Zkili O FEERLER & A3k 1X A RBEIER 2 2o
& L. Paneque and Barbetta (2006) & [FIERIC, HRHIZREWVITZR oW E Lz, SFEO
Trr— MEECRBWTIE, 11— 2 0FE 2 1THL LORRERBRNR S 5E4EH1E, X
ESEREOEREBZHLV S, LFLEEORBRREBZA LN L VEETHD LT 5
M3 & o7z, %< DHAKRKNDIFED AN, AEDT 4 A L7 TR OF I D0
L3 TA=v 7 AZD ANTWDH R, 1E&AEDRAEN, BIRL THDHEMIZH
WT, 28 ZRDBLE LVONRXTW o7z, EHIC, HARADRGED AN,
synthetic 7>, analytic , EHHDT7 = 7 ZAZHZTNWDHDN, Elz, WHEDENIZ
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R4 % . evidence-based DAFFEH 72V, ZNHDZ Emb, T 4 ALY T OEFEITHK
THT7H =7 AMREIZONWTDOI L RLMENNEL IND,

5. 6
LRI OV T

Multisensory instruction (Z2OWTIX, 1T & A EFREBRB R ONRD T2, T4 AL T VT
DAEFEIZE ST, StAEZ AT LEZN LSE 5 Z ENEBTH D DIZ, auditory approach
ICHEIE L TWDBERA OIS, Sl REETH DI H b b WD AR &
Wo LXICHEBRIELNTWDHDTH S, EEE. Mather, Bos and Babur (2001) O#F4ET
b, BRERODIRNHEI ORI, HEEEZFICH L THREE DL ZEDRRWEEETH D &
TOMENRESNTND, ZOM, TEELWER) 2RE, BRADFIFED AN T-T
WHFREIL, HEE ’\@%‘*ﬁbyf (familiarity) ZFf7=8 25 Z SIZIXEBL TWD 03, 74 A
V7 U T DAEFEDGAEE A B~ intervention (272> TWRWI EH LN EHE
LD,

5. 7
REEFE D& E JLOU\“C
A EFE IZBWT, ZOEETHZ D Z L, HRL@ER#HTHL2, 80. 1%

@Hﬁk@%aw%iﬁ~T4xv7/7@$ﬁ~®%a%§ AAGEEZHAWDZ L %

BELTWD, BEGEZHEEMEAT S EOFMECONTIIIENRINTND
(Butler, 2011; Carless, 2002) , L2>L72R0™ 5, HAGEDT 4 AL 7 7 LHRGEDT 4 AL
7/70%%% EOREFE TAAGEZHWTHEET 200 WL, ARIOT 7
— MTRIFE A ETRRBR 2D 2T, FTo, BACHERH DA, VT EROE D%
é@aﬂmihébof:z’)x Lth . INFRE, PERICBWT, 74 =v I ZAEHWL A RS
AW TEDLZENLEEND, T A AL VT OEFE~ED X IICARGEEHVRNBD
FEEERET 20OV TIEE L2 i mni-nb,

5. 8
Teacher training (22T

BENXT 4 AV T OEFEEZIT W E BT > T % (Wadlington & Wadlington,
2015) . L7>L. Kusumoto (2008) 23 /RMES 2 K 512, HAIZKIT 2 HFEHE &\ H#l
J=VINSYD) teachertraining WZOWTIE, HFERH £ 0 124072, Nijakowaska (2013) 23R
RTWD LD, FEHEGE ké’*l?ﬂ DOHREINIHAIZEE L TWDDEN G, REEHFICE
/ANGEN %/“aﬂih%%(ﬁ BT AR RCTH D, BARANDEEORAEX, T AL UT
DI Tod S, assessment & & 5T 5 ERIKFIC, EHPRIEEEOBRBICONTS,
Wi+ (special needs educators and foreign language teachers) ¢, Ht Y #H#¢ (collaboration) =
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EIMRETH D,

IRE IR, FERERBEUCEICBE LT, B, B IO mRAEOEGERERBRIZIB T D5
A Aa7 ZRdHDH—J7T, communication &) SEE ., INFERNH KRFEL~)LE T,
HZOTFHREAFNLE LT, ZHLTWD, WiEE (MEXT,2014) TiX, 8 0%LI L
DOHFF TAEAED | INFRIFRIZ, FFEOHAZEEZ LTI TWEL Ihole, L& X
TW5, B8 EseE (MEXT,2017) (ZRBW Tk, AERERHCBIT 28 & LT, X
FORBROEFFEIZONWTRENTNDIHEOD, 2 2= — g UIFINIIERIZIT A
TH, LFLHFERESE D Z LITHEEN S 5 AEENGFET D2 L%, BRMREKIC
IZZE > TRV, FEEHH WIEEDF T, teacher training 23 FE 72 WELIR 2N H 5 O Tl 7
WTEA D I,

(6) Conclusions

WA DFEIIZI T, phonological awareness 73 predictor Tdh 5 & W\ 72 WFIEA A
TWAIZHLED LT, HEBGOWEREMEIZIEH E 0 WELE 5 2 T 720 (Mather, Bos
& Babur, 2001) , Chiswick and Miller (2004) 757 L7= & 5 1o, 3L, HAEL . £
EEERERICBWT, b2 & bIEVWEHOVEDTHD, Lo T, HRANDREFEDSE
ENT 4 AL 7 VT OEICHGEE B A D Z LITX, SRABHDPLEL S D, ik
F~DOWHE DV ENM: 25 2 % L & evidence-based 72fF7EIC L Dk L7= AR — FAAK
T CW5 &S 25, Wadlington and Wadlington (2015) 1%, 15 & KB A £E - 7= FE AR
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